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Through study of this topic you will:

	To raise awareness of the current context and background for effective multi-agency working
	To understand the principles of effective multi-agency working
	To raise awareness of a range of models of multi-agency working in BESD settings
	To develop ways of applying the principles of effective multi agency working













The study of this topic will help you reflect on how you:


	Raise awareness in colleagues of their statutory responsibilities
	Develop shared values principles and beliefs in relation to “Every Child Matters” 
	Work to develop effective systems for communication to enhance mutual understanding and information sharing
	Develop effective teamwork in carrying out statutory responsibilities using solution focussed and resourceful approaches












The study of this topic will help you achieve the following learning outcomes:


At level 3 
Unit 3.1: 
3.1.1	Identify key concepts relating to current approaches to behaviour and attendance
Unit 3.2: 
3.2.3	Explain how they can contribute to the development and implementation of induction and development programmes for staff, new staff and volunteers in relation to behaviour and attendance
3.2.4	Describe how the role of team leader can contribute to  the content and support the implementation of strategic plans and policies relating to behaviour and attendance
Unit 3.3: 
3.3.2	Explain the importance of shared values and beliefs in leading improvements in behaviour and attendance
3.3.3	Describe the ethical principles and values that have been identified as underpinning good practice in working with children and young people relating to behaviour and attendance
Unit 3.4: 
3.4.1.	Describe the statutory responsibilities of individuals, the school or other setting, other agencies and the wider community in relation to the behaviour and attendance of children and young people
Unit 3.5: 
3.5.2	Identify and describe systems and practices in an educational setting to help to identify issues relating to behaviour and attendance
3.5.3	Contribute to the promotion of a whole setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.4	Explain the contribution that the specialist team leader of behaviour and attendance can make to the organisation and management of systems and practices that relate to behaviour and attendance
3.5.5	Describe how the specialist team leader of behaviour and attendance can contribute to the work of networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
Unit 3.8:
3.8.2	Describe the current policies and practices on behaviour and attendance in your setting or one you are familiar with and identify how they relate to recognised good practice 
3.8.3	Explain the role of the specialist team leader in behaviour and attendance in encouraging teams to apply recognised good practice to their approach and practice



















Unit 4.1:  
4.1.1	Understand key concepts relating to current approaches to behaviour and attendance
Unit 4.2: 
4.2.5	Devise and know how to support induction and development programmes for staff, new staff, governors, parents and carers in relation to behaviour and attendance
4.2.6	Identify the role of a leader in influencing strategic planning and policy making
Unit 4.3: 
4.3.2	Understand the importance of shared values and beliefs in leading improvements in behaviour and attendance
4.3.3	Identify how to lead the development of a shared vision across the whole community
4.3.4	Understand the ethical principles and values that have been identified as underpinning good practice in working with children and young people relating to behaviour and attendance
Unit 4.5: 
4.5.2	Review and evaluate systems and practices in an educational setting, to identify issues and make recommendations for modification and improvement
4.5.3	Develop and plan the promotion of a whole setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
4.5.4	Understand the specialist leader role in the organisation and management of systems and practices that relate to behaviour and attendance
4.5.5	Analyse the contribution of the specialist leader of behaviour and attendance in developing networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
4.5.6	Show how they could support others to develop, implement and maintain systems and practices that will improve behaviour and attendance
Unit 4.8: 
4.8.3	Understand the role of the specialist leader in behaviour and attendance in using recognised good practice to inform the development of policies and approaches in the environment in which they operate 
4.8.5	Work with others to promote their understanding and use of approaches, and interventions for promoting positive behaviour and full attendance 
Unit 4.10: 
4.10.6	Work with others to enhance their ability to use information to promote positive behaviour and full attendance

You will want to share this information with the group


Links to national behaviour and attendance strategies

The Behaviour and Attendance Strand of the National Strategies for School Improvement
The Primary National Strategy for behaviour and attendance provides a wide range of CPD opportunities which link to this study session; an initial and in-depth review/audit for primary schools which includes an audit of school organisational factors and the management and deployment of resources 
The study materials are linked in content to a range of Secondary National Strategy professional development materials, including the audit tools for auditing behaviour and attendance in secondary and middle schools of which the following booklet and its associated toolkits are of most relevance: Booklet 10: Links with partners and other agencies since this is a central focus of this topic
The facilitator of the session might like to draw attention to these known links. 
Every Child Matters, DCSF Five-Year Strategy 
The Every Child Matters agenda sets out five outcomes for every child. The promotion of effective interagency working is central to the Every Child Matters Agenda
Being healthy: 
There is an established link between positive mental health and children and young people having good social, emotional and behavioural skills (p.36, DfES Research Report 456, see references). One of the key roles of the leader in behaviour and attendance is to promote the health and well being of children and young people, effective collaborative working with agencies such as school health and Child and Adolescent Mental Health are essential to the achievement of this outcome. All activities are relevant. 
Staying safe: 
The promotion of a climate and curriculum where children feel safe is enhanced by effective working with other agencies such as police, Child and Adolescence Mental Health and other children’s services. All materials are relevant. 
Enjoying and achieving
The promotion of a climate and curriculum where children are able to enjoy and achieve will be enhanced by other agencies such as Connexions and partners within the community. All materials are relevant.
Making a positive contribution: 
The promotion of a climate and curriculum that develops and promotes children’s and young people’s opportunities to make a positive contribution will be facilitated by effective partnerships with relative agencies. All materials are relevant.  
Economic well-being
There is evidence that people who have good social and emotional skills experience more success in the workplace (p.34, DfES Research Report 456, see references) and clearly academic achievement also contributes to long-term economic well-being. The promotion of effective multi-agency working will enhance the life opportunities of children and young to achieve economic well being. 
Attendance   
Poor attendance at school and in other settings arises for many reasons, some of which relate to the experiences of children and young people who have poor social and emotional skills or who find themselves within environments which do not meet their needs or in which they do not feel they can positively contribute. The focus of this topic is on effective collaborative working with other agencies and in this way good attendance will be promoted. 
Anti-bullying   
The DCSF is working to create a climate in which bullying is recognised as intolerable and has secured a very broad consensus, with all the teaching associations and a national Anti-bullying Alliance signing up to the anti-bullying charter. The charter is a voluntary commitment to creating a setting community where bullying is not tolerated, and is signed by the head teacher, chair of governors and a children and young peoples’ representative.  
Settings are expected to tackle bullying on two levels – the preventative level and the reactive level. This topic focuses on establishing effective working partnerships with other agencies in tackling issues related to bullying. 
Violence Reduction in schools
Teachernet has advice for schools on violence reduction. This advice has two key aims:
	To help schools create a climate where violence will not flourish
	To help schools and individuals learn from any incidents to prevent recurrence.
The advice is available at: www.Teachernet.gov.uk/wholeschool/behaviour/violencereduction (​http:​/​​/​www.Teachernet.gov.uk​/​wholeschool​/​behaviour​/​violencereduction​)
The advice is grouped under five themes which have informed NPSL-BA study materials on violence reduction. The themes are:
	Safe school – knowing what is happening
	Involving pupils and families
	Curriculum
	School organisation
	Travel and safe surroundings 
Under each theme there is advice about effective strategies including conflict resolution and restorative approaches.

In addition, on page 55, you will find references to relevant DCSF behaviour and attendance professional development materials.


Links to other topics
Visions, values and beliefs
Our own responses and actions depend crucially on the beliefs and values that we hold, exemplified in the ethos we promote within the setting. The beliefs and values of the leaders of organisations have great significance for the ethos created within the organisation. You are offered the opportunity to consider your own values and beliefs and how these underpin your practice in Activity 2, 3 and Intersessional Activity 6.
1a	Creating an ethos for social inclusion
1b		Developing and implementing a vision for behaviour and attendance
Leadership
The leader of staff development in social and emotional skills will require a sound knowledge of basic leadership skills, and these generic study materials will enhance and develop these skills. One of the key roles of the leader is to provide a range of opportunities for professional development.
2d	Children, young people and the law
2e	Inducting new staff in behaviour and attendance policy and practice
2k	The management of provision for individual needs
Conceptual frameworks and underlying causes
Poor behaviour and attendance can be explained by a number of underlying causes. One of these is that children lack the social and emotional skills to cope with the social, emotional and behavioural demands of the setting. The topic considers how you can gain the support of colleagues working in other agencies to promote children’s skills in these areas. 
3a 	Underlying causes of challenging behaviour and poor attendance
3b	Applying learning theories to behaviour and attendance practice
3c	Extending understanding of behaviour and attendance theories and perspectives
3d	Addressing the causes of poor attendance
Systems and Strategies
Internal systems for promoting positive behaviour and attendance need to take account of systems of support available within other agencies working on these same areas of concern. It is only through collaborative multi-agency working that the complex needs of children with social, emotional and behavioural difficulties can be met.
4a		Strategies for promoting positive behaviour and full attendance
4b		Effective support for behaviour and attendance improvement
4c		Effective organisation for behaviour and attendance improvement








Previous session	 	Review of intersessional activities		10 minutes


Overview 	Multi-agency work in BESD settings 				10 minutes 
			








Activities								1 hour 45 minutes

		1.	Multi-agency working and the five outcomes

		2.	Sharing experiences of multi-agency working






Selecting intersessional activities		20 minutes 


Forward look		  5 minutes 







NB: For the sake of brevity ‘child’ and ‘children’ will be used to refer to both children and young people in this topic.
All activities in this session support the achievement of the Five Outcomes (Every Child Matters) for children in BESD settings.
You will begin to develop a rational for multi-agency working; identify the services currently available to BESD settings represented and explore opportunities for further development in this area. 
You will understand that while all agencies support at least one of the five outcomes all agencies working together support all five outcomes for the individual child.
You will have the opportunities to share experiences of multi-agency working, evaluate your experiences against factors indicating good practice and consider barriers to successful multi-agency working


You could use slide 3 to introduce the session


Preparing to lead the session

To do before the session	Check
Familiarise yourself with the content, session leader notes and delivery methods for this topic. You will want to adapt the materials to suit the needs of your group	
Prepare the necessary resources.	
Arrange any visitors or speakers as necessary	
Ensure that the group has access to the pre-reading and additional preparatory activity prior to the session.	
Ensure that the group has access to the intersessional activities prior to the session	
Ensure that the group have information regarding when and where the session will take place. You may already have provided this in the forward look at the previous session	
During the session
The previous session leader will review intersessional activities from the earlier topic	
Focus the attention of the group on the key questions that will help them gain most benefit from the session. 	
These questions will also help focus reflection in the reflective log	
Introduce the activities and take feedback	
Review the learning	
Lead the group in a discussion about the intersessional activities and ensure they understand the options. 	
Encourage group members to reflect on each section of the ‘Framework for evaluating options’ and to complete the section ‘My next three steps are…	
Follow up	
Collate and distribute any material that you have agreed to circulate	
Reflect on your role as session leader in your reflective log	






Data projector and screen or interactive whiteboard	
Presentation slides	









Resource B	Every Child Matters – Outcomes framework	
Activity 2	
Resource A	An experience of successful multi-agency working (grid)	
Resource B	Good practice for effective multi-agency working grid	
Activity 3	
Resource A	Definitions and models of multi-agency working	
Intersessional Activity 1	























1.	Multi-agency working and the five outcomes

2.	Sharing experiences of multi-agency working












You might want to adapt these activities or use alternative materials to help you meet the particular needs of your group


Review of intersessional activities

Note for the session leader

Write each of the four headlines below on a large sheet of paper. Display these around the room. 

Read out the questions in full and allow the group five minutes to jot down their responses to each question on sticky notes. Ask group members to place each note under the appropriate heading.









































After 10 minutes move on to discuss the reading and preparatory activity for this topic


Preparatory reading and reflection

Suggestions 
Read carefully the preparatory reading, noting any points of particular interest. You may also find it useful to refer to the topic ‘Children, young people and the law’. 
You should bring along any notes you make to the cluster session.
Questions for reflection and discussion
Can you identify any of the approaches to multi-agency working from within your own professional experience? 
What is your experience of this particular way of working?

















Reflection on personal experience of multi-agency working
Purpose
To raise awareness and increase knowledge of current practice in multi-agency working
 To reflect on and evaluate your own experiences of multi-agency working
Suggestions
Reflect on your own experiences (or that of a colleague or friend) of multi-agency work. This could be based on experiences in your educational setting or possibly personal experience of involvement in multi-agency support.
What was it that made it a positive experience?
What if any were the barriers to a successful outcome?
What happened/would need to happen, to overcome these barriers?
What role might be played by a specialist leader in developing effective practice in multi-agency working?
Some members of the group may have had little experience of multi-agency working. It is important that those who have are able to share their detailed reflections with the whole group. In this way awareness is raised for the whole group.











To begin to develop a rational for multi-agency working
To identify the services currently available to BESD settings as represented within the group and to explore opportunities for further development in this area. 
To make links with the five outcomes for children, (Every Child Matters) 
To understand that while all agencies support at least one of the five outcomes all agencies working together support all of the five outcomes for the individual child.
Resources
Resource A		Multi-agency chart 
Resource B		Every Child Matters – outcomes framework
Suggestions
You will need to draw upon your preparatory activity during Activity 1
As a whole group discuss the various agencies that visit your setting. List these agencies on the chart (Resource A Multi-agency chart )
Next look at Resource B Every Child Matters – outcomes framework 25 aims of the Every Child Matters outcomes framework
Divide the group into pairs and allocate each pair one of the five outcomes making sure that all five are covered. You may need to adapt the pairs for this task. 
Using the list of agencies gathered previously, discuss whether their work contributes to a particular outcome, for example, police contribute to ‘staying safe’ (This should take five minutes)
Your discussion may highlight almost all agencies are contributing in some way to all five outcomes. 
On the chart (Resource A) tick the relevant boxes for each agency for the five outcomes. 
Come together as a whole group to share your ideas.
Try to encourage active discussion by the use of open questions, for example, in what way do police contribute to helping children stay safe? How can the police help children make a positive contribution to their community?  
Example – for ‘Police’ as the table may read as below.
Agency	Be Healthy	Stay Safe	Enjoy & Achieve	Make a Positive Contribution	Achieve Economic Well Being
Police		√		√	

Add depth to your discussion by focusing on the two most relevant outcomes for each chosen agency to work towards (i.e. ‘doing what they do best’)
Summarise by exploring the idea that if each agency fulfils its role effectively and communicates well with the other professionals involved, than the child should have all their needs (outcomes) met.










To share experiences of successful multi-agency working in BESD settings
To compare experiences against factors indicating good practice in BESD settings
To consider barriers to successful multi-agency working in BESD settings
Resources 
Resource A	 An experience of successful multi-agency working (grid) (3 copies per person)
Resource B	 Good practice for effective multi-agency working (grid)
Flip chart sheet headed ‘Barriers to successful multi-agency working’
Sticky notes
You will need to draw on your preparatory activity
Suggestions
Begin by working in pairs. 
Share a specific experience of successful multi-agency working (from their preparatory activity). Refer to the suggestions for good practice on Resource A An experience of successful multi-agency working (grid). Consider which of these were present in the examples you discussed.
Record these on Resource A (grid). You will need a copy for each of the individual experiences that are discussed.
Come together as a whole group to complete Resource B Good practice for effective multi-agency working (grid) by asking, for example, how many of your experiences ticked the box for ‘full strategic and operational commitment to collaboration’? 
Highlight the factors which are most frequently reported as present 
Back in the same pairs consider what  barriers need  to be overcome for successful multi-agency working in a BESD setting, for example, you may wish to focus on the factors which were least present in the collation chart and reflect further on your own experiences.
Record each barrier identified on a sticky note.
Bring the group back together. Place the sticky notes onto the flip chart and work together to try to cluster them into similar groups. Having agreed a list of common barriers,  spend 5 minutes in whole-group discussion to establish the potential role of the specialist leader in overcoming some or all of these.
Barriers might include:
Lack of preparation for meetings or project planning
Lack of prior communication between agencies
No obvious coordinator or ‘link’ between agencies
Some agencies ‘stuck’ in a particular way of working 
A ‘pass the buck’ attitude between some agencies
Young people able to ‘play off’ agencies against each other








To consider the concepts of ‘distributed expertise’ and ‘boundary crossing’, in view of the unstable and dynamic nature of multi-agency working
Resources 
Resource A		Definitions and models of multi-agency working
Suggestions
Part 1
Read Resource A‘, with particular attention to ‘distributed expertise’, ‘knot worker’ and ‘boundary crossing’. 
As a group consider the following scenario:
Julian is a youth worker. He had first hand experience of BESD settings as a child. After a difficult start in life including a time of living on the streets before a short spell in prison, he is now working zealously for the youth offending team (YOT). 
Kieran is 15 and in a non residential BESD setting. It is felt that Kieran’s educational needs have changed and there needs to be a review of those needs. He is at present in foster care but sometimes is allowed to return home to his father. His mother died when he was aged 10. His foster mother reports that he is not really any trouble but treats the house as a ‘hotel’. 
Kieran has confided in Julian that he is very concerned about his father as he seems to have disappeared to another part of the country and is going to look for him.
Julian has spoken to school staff, foster carers, and to members of his own team about it, but nothing seems to be happening to protect Kieran. Kieran’s lead professional (social worker) appears to have noted the concern but no action has been taken. Julian has e-mailed, spoken informally and during a team meeting about his worry, but again no action was taken. If Julian is the ‘knot worker’ which of the following actions is he likely to take and why? Discuss as a whole group.
Alternatives 
1.	Do nothing as it is now the responsibility of the lead professional
2.	Contact the head of social care to discuss his concerns directly and name the other professionals involved
3.	Contact every professional involved with Kieran directly to establish who is in a position to help Kieran during this crisis
4.	Convene a multi-agency meeting
Part 2
A multi-agency meeting is called to develop a support plan for Kieran. Group members should take on roles of people from the agencies that have been invited to the meeting. All of the professionals attending this meeting are particularly creative in the ways they see their professional skills can be used.


You could select from the following roles:











Kieran and his foster carer
	Ask Kieran and the foster carer to stay silent during the meeting and then to provide feedback to the multi-agency group on how the discussion and subsequent action plan has made each of them feel. How has it helped Kieran in the achievement of the five outcomes? 
Begin the discussion
Points for post discussion 
Does Julian remain in the role of knot worker or does someone else in the group now take on that responsibility?
At what point would Kieran become knot worker?














What has been the key learning for individuals? 








What aspect(s) of your practice, as a leader, will change as a result of studying this topic and participating in this session?





























































Intersessional Activity 1 
Mapping multi-agencies
Purpose 
As a leader of behaviour and attendance you need to:
	Review your current practice on tracking agency involvement
	Consider alternative ways of tracking awareness and engagement of key workers
	Develop a tracking system to ensure awareness and engagement of key workers (within or external to the setting) at any given time
	Use a system that focuses on the ‘Every Child Matters’ Agenda
Audience			All group members
Use of expert		None
Short-term 			Short-term to set up records but long-term as an ongoing process of updating information and engaging appropriate agencies (4-5 hours) 
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience	
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
You will need Intersessional Activity 1 Resource A Multi-agency tracking grid
Review your current practice for tracking agency involvement and promoting awareness, communication and engagement of appropriate agencies.
These three factors, (awareness, communication and engagement) are crucial to the delivery of the ‘Every Child Matters Agenda’.
Complete Resource A, the multi-agency tracking grid, to make a list of all agencies involved with children in your setting including contact details. Ideally this should be updated as necessary. Ensure that all agencies involved with the child, including the voluntary sector are included. Also include people in the community that are identified as important by the child.
As part of your update you will need to review the list with the child at regular intervals.
Insert the name of the agency, name of contact and phone number in each of the column headings. You may need fewer or extra columns. List the names of children. Again you may need to add extra rows. For each child insert a brief comment to reflect that agency’s involvement.
Compare this tracking system with the one currently in place in your setting. As specialist  leader make a recommendation for a suitable system to use in your setting. Your recommendation should reflect the ECM agenda.
Think also of the ways in which the tracking system could be refined. For example:
	Use of IT;
	Mapping issues (against the Five Outcomes), as well as children against agencies, with implications for further development. 
	Joint agency training on specific issues in the setting (SEAL)
	Are there more efficient ways in which help and support can be delivered to the child?
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have developed skills in relation to the purpose of the intersessional activity.
Review completed, and recommendation made for adoption of the most appropriate system
Reporting 
The report produced and any notes from the discussions or feedback sessions with SLT and partner schools, including implications and recommendations, should be included in your portfolio for the purposes of accreditation.  
An account of how the activity contributes to your overall role as leader would also provide good evidence for accreditation. 
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence.
At level 3
3.5.1	Describe how they would promote a whole school/setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.2	Describe how the specialist team leader of behaviour and attendance can contribute to the work of networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
3.10.3	Explain why it is important to share, with colleagues and agreed partners, information relating to behaviour and attendance according to organisations’ protocols for information sharing
At level 4
4.5.2	Review and evaluate systems and practices in an educational setting, to identify issues and make recommendations for modification and improvement
4.5.5	Analyse the contribution of the specialist leader of behaviour and attendance in developing networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
4.5.6	Show how they could support others to develop, implement and maintain systems and practices that will improve behaviour and attendance


Intersessional Activity 2 
Semi-structured interview with external agency
Purpose 
As a leader of behaviour and attendance you need to:
	Be aware of agencies already involved, overlaps and gaps in involvement of external agencies
	Develop a sound and effective relationship with an external agency
	Deliver induction materials to new staff
Audience			All group members
Use of expert			None
Short-term				Short-term (time 1 hour) initially but would be
Long-term to include an induction programme.
Links to the learning process	Practical application								Feedback and reflection							Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
You will need Intersessional Activity 2 Resource A Interview checklist
As a specialist leader you need to persuade or emphasise to staff within your setting that investing time at the beginning to develop sound and effective relationships with external agencies will help to create, develop or embed mutual understanding and agreed ways of working. You may need to revisit the areas covered in your initial interview (see below) over a period of time as relationships develop or personnel change. Trial this interview format so that it can be included as an activity within the induction programme for new staff within your setting.
	Arrange a meeting with a representative from an external agency. This could be an agency already involved in your setting or an agency that operates in your area but not as yet in your setting. 
	Try to choose a location that is convenient to your interviewee.
	Devise a series of questions or use/adapt Resource A, Interview checklist. 
	Use this checklist to begin to set up a resource base for new and existing staff. Update as part of your induction programme 
	Consider how the effective involvement of the agency could be built into your  development plan.
	The resource base will need to be reviewed and amended at regular intervals by new and existing members of staff
Use this resource base to contribute to induction and training in your setting.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have developed skills in constructing questions for interview and in interview techniques.
You will have used communication skills to share outcomes and further developed your skills in action planning.
Reporting 
The report produced and any notes from the discussions or feedback sessions with SLT and partner schools, including implications and recommendations, should be included in your portfolio for the purposes of accreditation.  
An account of how the activity contributes to your overall role as leader would also provide good evidence for accreditation. 
Feedback at next meeting
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence.
At level 3
3.2.3	Explain how they can contribute to the development and implementation of induction and development programmes for staff, new staff and volunteers in relation to behaviour and attendance
3.5.2	Contribute to the promotion of a whole setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.3	Describe how the specialist team leader of behaviour and attendance can contribute to the work of networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
3.8.2	Work with others in the team to enhance their understanding and use of approaches and interventions for promoting positive behaviour and full attendance 
3.10.3	Explain why it is important to share information relating to behaviour and  attendance with colleagues and agreed partners using organisation’s protocols for information sharing and describe ways of doing this
At level 4
4.2.5	Devise and know how to support induction and development programmes for staff, new staff, governors, parents and carers in relation to behaviour and attendance
4.5.2	Review and evaluate systems and practices in an educational setting, to identify issues and make recommendations for modification and improvement
4.5.5	Analyse the contribution of the specialist leader of behaviour and attendance in developing networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
Intersessional Activity 3 
Staff knowledge of local support agencies
Purpose 
As a specialist leader you may need to ensure that all staff are aware of local support agencies, what they do and how to contact them 
Audience			All group members
Use of expert			None
Short-term				Short ( time 2 hours)
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
Invite representatives from each of the following sectors, voluntary, public and community to a staff meeting or to attend a working group. You should take time to brief the representatives on the purpose of your meeting. These representatives should be from agencies already involved or known to your setting. Lead the staff meeting. The purpose is to raise awareness of local support agencies, including the voluntary sector and community organisations and explore how they can support the work taking place in your setting.
Encourage colleagues to identify the support agencies that they have had some contact with recently. Ask them to address the following questions
1.	What is their service?
2.	Where are they based?
3.	What do they do?
4.	Who are the clients?
5.	How do you contact them and how can referrals be made?
6.	How could their involvement in your setting be developed (e.g. running a drop-in centre)?
Check this information with the agency concerned if they are present at the meeting. 
Using the information gained, compile an A4 size leaflet of support agencies that could be accessed by children and young people, their families and staff members. The leaflet needs to be sent out to the organisations included for consultation about the content if this has not happened at the meeting.
The leaflet should be attractive, user friendly and reflect the ethos of your organisation. Make it available to children, young people, families, staff members and visitors to your setting.
Work with the agencies present to identify ways in which your setting could work more closely (or smoothly) with each service.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have developed skills in leading a staff group, liaising with other agencies and producing easily digestible information for staff, children and parents
Reporting 
The report produced and any notes from the discussions or feedback sessions with SLT and partner schools, including implications and recommendations, should be included in your portfolio for the purposes of accreditation.  





This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence:
At level 3
3.5.1	Describe how the specialist team leader of behaviour and attendance can contribute to the work of networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
3.10.3	Explain why it is important to share information relating to behaviour and  attendance with colleagues and agreed partners using organisation’s protocols for information sharing and describe ways of doing this
At level 4
4.5.5	Analyse the contribution of the specialist leader of behaviour and attendance in developing networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
4.8.3	Work with others to promote their understanding and use of approaches, and interventions for promoting positive behaviour and full attendance 
4.10.6	Work with others to enhance their ability to use information to promote positive behaviour and full attendance


Intersessional Activity 4 


Finding solutions in meetings
Purpose 
To explore the usefulness of solution focused approaches as a tool for positive change during multi-agency meetings.
Audience			All group members
Use of expert			None
Short-term				Short-term practice in setting with a view 
to embedding as an established way of 
approaching multi-agency meetings	(time 1 hour)
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
You will find it useful to review ‘Using counselling skills with staff, children, parents and carers’ to find out more about using solution focused questioning .
You will need the Julian and Kieran scenario from Activity 3
Arrange a meeting with six of your colleagues and representatives from public, voluntary and community sector known to or involved in your setting
Using the “Julian and Kieran” scenario from Activity 3, role-play or discuss the features of a multi-agency meeting.
Make sure that the following roles are represented. Participants may have pre-conceived notions of the role that they are playing based on perceptions, extensive real life experience or perhaps from television drama, for the purposes of this exercise it does not really matter. As a “positive change agent” you will need to take on the role of Julian, the youth worker. Try to ensure that each participant takes a role other than their own professional role.
o	Advocate for Kieran (this is someone named by Kieran to support him in the meeting)













Using the resource below, ‘Finding Solutions in Meeting’ as a prompt, follow the steps outlined to develop an action plan that helps to move towards a positive outcome for Kieran.
Review what worked well in the meeting and draw up a list of suggestions for how such meetings could be made more effective in your own setting.
Resource: Finding Solutions in Meetings
Meetings should be a powerful vehicle for change. Solution focused questions can be used to transform the discussions so that more time is spent on developing interventions or solutions. Try to adopt a more interactive style using solution focused questions to highlight issues raised in the course of your involvement. 
Step 1
Each person describes the problem from their point of view (you may need to help Kieran find a voice). Use questions to uncover exceptions and competencies. Are there times/situations where the problem doesn’t occur?
Step 2
Discuss how people are coping with the problem. Uncover which strategies are working/or have worked in the past.
Step 3
Identify and describe the goals. What do people want? What can they do to achieve this? What would it be like without the problem?
Step 4
Use questions to establish where they are now in relation to where they want to be. (Use a scale of 1-10 to say where they are now. For example, 5 and they want to get to 8). How will they know when they have got there?
Step 5
Agree to notice what works and to do more of it!
Step 6 
Ask each person to comment on what has been achieved and agreed beginning with Kieran.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have developed skills in convening and leading a meeting, staff development through role play and in using solution-focused techniques
Reporting 
The report produced and any notes from the discussions or feedback sessions with SLT and partner schools, including implications and recommendations, should be included in your portfolio for the purposes of accreditation.  
An account of how the activity contributes to your overall role as leader would also provide good evidence for accreditation. 





This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence.
At level 3
3.2.1	Identify key concepts relating to current approaches to behaviour and attendance
3.5.5	Describe how the specialist team leader of behaviour and attendance can contribute to the work of networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
3.7.1	Identify and describe key conceptual frameworks relating to behaviour and attendance and describe their potential impact
3.8.1	Work with others in the team to enhance their understanding and use of approaches and interventions for promoting positive behaviour and full attendance 
At level 4
4.5.5	Analyse the contribution of the specialist leader of behaviour and attendance in developing networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
4.8.4	Work with others to promote their understanding and use of approaches, and interventions for promoting positive behaviour and full attendance 


Intersessional Activity 5 
Visiting a local multi-agency team
Purpose 
To find out more about how a multi-agency team operates
	To visit a multi-agency team and setting
	To raise awareness of how the team operates
	To identify areas for action within your own setting based on your observations
	To develop an action plan for multi-agency working within your own setting 
Audience			All group members
Use of expert			None
Short-term				Short term (Time 4-5 hours)

Links to the learning process	Practical application								Feedback and reflection							Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
Arrange a visit to a local multi-agency team, for example, Behaviour Education Support Team (BEST), Sure Start, Children’s Centre, full service school, Child and Adolescent Mental health service (CAMHS). Look at the setting (it may even be a virtual team) and use the questions suggested below to start your exploration, analysis and evaluation of how the team operates. You may want to refer to the information given in the preparatory reading.
1.	Where is the team based?
2.	What is the composition of the team?
3.	What is their vision and their aims?
4.	What systems and procedures in place?
5.	What are the of roles and responsibilities?
6.	What examples of good practice do you see?
Use Activity 2, Resource B What indicators of good practice are present to help you review practice in the team?
Use the information collected to reflect on practice within your own setting and to identify areas for action.
Develop an action plan for how your setting could develop links with the team you have chosen
This activity should be included in your induction programme for new staff
Further evaluations could inform the ongoing development of your action for effective multi-agency working.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have developed your skills in liasing with other agencies
You will have raised awareness of yourself and colleagues in multi-agency working
Reporting 





Sharing evaluations and action plan
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence.
At level 3
3.3.1	Explain the importance of shared values and beliefs in leading improvements in behaviour and attendance
3.5.1	Contribute to the promotion of a whole setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.2	Describe how the specialist team leader of behaviour and attendance can contribute to the work of networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
3.8.3	Work with others in the team to enhance their understanding and use of approaches and interventions for promoting positive behaviour and full attendance 
At level 4
4.5.3	Develop and plan the promotion of a whole setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
4.5.5	Analyse the contribution of the specialist leader of behaviour and attendance in developing networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance


Intersessional Activity 6 
Multi-agency work in your setting – reviewing practice
Purpose 
To use knowledge gained to review the practices of multi-agency work in your setting
Audience			All group members
Use of expert			None
Short-term				Short term (Time 3-4 hours)
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience
			
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
You will want to refresh your knowledge of the preparatory reading
Use the preparatory reading to help you to review the practices of multi-agency work within your setting. You may want to consider the following questions.
	What agencies are at present working with your setting?
	Are there any agencies that should be and are not?
	Which agencies are most effective?
	What are the factors that make them effective?
	What factors provide barriers to effective working?
	How can these barriers be overcome?
	How could your setting link more closely with these teams in a more ‘joined-up’ way
As part of your review, consult the children in your BESD setting, parents and carers and agencies involved or known to your setting.
Complete a report with recommendations to improve the practice of multi-agency work within your setting. This could include how an actual or a virtual multi-agency team could operate in your setting
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have enhanced your skills in reviewing and evaluating multi-agency working
You will have further developed your skills in consulting with children, parents and the multi-agency team
Reporting 




This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence.
At level 3
3.5.3	Contribute to the promotion of a whole setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.4	Explain the contribution that the specialist team leader of behaviour and attendance can make to the organisation and management of systems and practices that relate to behaviour and attendance
3.5.5	Describe how the specialist team leader of behaviour and attendance can contribute to the work of networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance
At level 4
4.5.3	Develop and plan the promotion of a whole setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
4.5.4	Understand the specialist leader role in the organisation and management of systems and practices that relate to behaviour and attendance
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Preparatory reading and reflection
Introduction	
The pre-reading materials aim to:
	Provide a summary of the legislative background proposed reforms affecting the interface between Leaders of Behaviour and Attendance in BESD settings and the services supporting them.
	Raise awareness of the range of models of effective multi-agency working currently developing and informing practice.
	Increase understanding of the principles of effective practice derived from recent research.
	Explore how we can promote and apply effective multi-agency working within BESD settings
	Consider the aspects of leadership required for effective multi-agency working.
“It is a major policy concern that many services are shaped by their histories and exist for the convenience of the provider not the client”
(Cabinet Office, 2001.  Quoted in Daniels, H. 2002)
It is essential for specialist leaders working in BESD settings to develop a good understanding of Multi-Agency working because it is central to current government policies affecting the social inclusion of “at risk” children, young people and their families.  These policies call for effective “joined up” responses from all professional groups working in this area.  
Reforms in this area are focussing on making services more responsive to what parents, children and young people want, by making services more integrated, efficient and effective.  They will involve a wide range of organisations including voluntary, community and the private sector. They will build on knowledge of current good practice, to increase choice, opportunity and secure the best outcomes, particularly for the most disadvantaged in society. 
This presents both a challenge and an opportunity for specialist leaders in behaviour and attendance, seeking to secure the best outcomes for children and young people within BESD settings. These “joined up” services will need to be responsive to their changing needs as they grow and develop.  
“At a policy level “joined up” working is promoted as a “self-evident good” but strategy and operation both remain problematic.” 
(Warmington P, 2004)
Legislative background
The most significant legislation concerning multi-agency working is the Children Act 2004.  This Act gave legal status to the Every Child Matters Agenda.  
www.everychildmatters.gov.uk (​http:​/​​/​www.everychildmatters.gov.uk​/​​). This is also discussed in the topic ‘Children, young people and the law’ 
We also need to be mindful of the Data Protection Act 1998. Leaders in behaviour and attendance will need to consider what information they can make available to other services to facilitate effective working.  They will also have to consider how to gain informed consent and ensure confidentiality.


Definitions: Key concepts and developments
Terms such as multi-agency, inter-agency, multi-disciplinary, inter-professional may be used interchangeably in the literature. They refer to a range of structures approaches and rationales. It is therefore useful to consider in greater detail the language being used in the literature, Government guidance documents and research.
’Multi-agency’
In this reading, Multi-agency refers to any activity where practitioners from more than one agency work together.  Effective multi-agency working implies joint planning and the delivery of a coordinated service that is responsive to the clients changing needs.  In reality multi-agency working may involve any of the following; information sharing, serial involvement, concurrent involvement, replication of services or networking.  As a leader in behaviour and attendance you may find yourself engaged in any of these activities.
‘Multi-disciplinary’
Refers to teams made up of professionals from different professional groups.
‘Inter-agency’
Refers to any activity, involving more than one agency.
‘Inter-professional’
Refers to any activity, involving more than one professional group.
Models of interagency collaboration
There are many kinds of multi-agency working. Atkinson et al (2002) concluded that “all types of multi-agency activity reportedly led to improved access to services for the target group”.  It was also reported that it produced other direct outcomes for children including improved educational attainment, improved behaviour, and self-esteem and support for parents.
As leaders of behaviour and attendance in BESD settings, unless there is an established Multi-agency team based within your setting, you are most likely to experience multi-agency activity through meetings arranged around a particular issue, child, or training initiative within your setting.
Atkinson et al describe five models of multi-agency activity. These models were based on examples identified during their research:
	Decision making groups
Provide a forum for discussion of issues and make decisions largely at a strategic level.
	Consultation and training
Professionals from one agency enhance the expertise of another at an operational level.
	Centre based delivery
The co-location of representatives from agencies to deliver a more comprehensive and co-ordinated service. Services may not be delivered jointly but there will be an exchange of information and ideas.
	Co-ordinated delivery




Professionals from different agencies work together on a day to day basis forming a cohesive multi-agency team delivering services directly to clients.
Dyson et al (2002) developed four models of co-operation. These were developed as aids to the development of co-operative working rather than as descriptions of different types of activity.
	Mutual co-operation
Agencies responsibilities are clearly defined and they have systems to respond to requests for information. Co-operation occurs where it does not infringe on specialist roles.
	Shared responsibility
Agencies “recognise the concept of need as multi-faceted and therefore requiring a multi-agency response.” Activities are frequently locally based joint services.
	Natural lead
It is recognised that different agencies will take the lead at different stages in a clients life.  Information tends to be held centrally by the lead agency. Funding and transitions can prove difficult.
	Community Services
In which “individual need is seen within the broader context of community need”. Services are devolved and management structures dismantled with the possibility of involving commercial partners to extend the service. Participation from clients tends to be high but there is a danger of fragmentation of services and that communities receive unequal provision.
What the research tells us about effective multi-agency working.
“Working together in a multi-agency team can be democratic, enlightening, supportive and flexible.  But it can also be time wasting, expensive, threatening, bureaucratic and confusing. Such a team could represent a last ditch attempt to preserve professional identity or it could facilitate the communication and transferring of knowledge and skills as demand arose.”
(Potts 1982)
So what can be done to ensure effective multi-agency working? What does the current research tell us?
The following 11 factors have been identified as essential for effective multi-agency working.
1.	Full strategic and operational commitment to collaboration.
This means full commitment at all levels of the organisations involved. At a strategic level it needs to be considered in the development of all policies. At an operational level it is essential that it involves consultation with clients and the professionals if it is to succeed.
2.	Awareness of differing aims and values whilst working towards a common goal.
A principle challenge to effective multi-agency working is the ability to move beyond traditional values and cultures.  Strategically the interaction between differing values and cultures needs to be carefully managed in order to keep the commitment of all involved. Interagency work is more likely to succeed when agencies accept that although the methods may differ they can still work together towards a common goal. Tools such as “Solution Focussed Approaches” can help in this endeavour.


3.	Involvement of all the relevant parties including children, young people and carers.
“dealing with the various agencies involved can be the most stressful aspect of caring for a child with disabilities”. (Mortimer, 2001)
Service users need to be involved but this must happen in such a way that ensures their informed and comfortable participation otherwise they could be left feeling intimidated, confused and upset. Getting the relevant professionals involved can also be problematic and requires systematic planning but it can be crucial to avoiding delays and break downs in communication.
4.	Clear roles and responsibilities for individuals and agencies involved.
Successful multi-agency working relies on the existence of clear roles and responsibilities.  These need to be understood and respected by all parties.  
5.	Flexible and innovative mechanisms.
Clarification of roles, however does not imply rigid maintenance of existing responsibilities. Joint working can create a culture of innovation and moving beyond previous roles. There are also times when boundary crossing may be critical to a child or young persons’ welfare.
6.	Supportive and committed management of staff.
Successful working requires managerial “commitment, skills, energy and enthusiasm” (Sammons et al, 2002). 
7.	Systems for collecting, sharing and analysing data.
We have the technology to collect data. Collecting data alone, however, will not ensure the effectiveness of services. It needs to be shared within established guidelines to safeguard the welfare of children, young people and families and it needs to be analysed to highlight key issues and inform strategy.
8.	Joint training.
Joint training improves inter-professional collaboration. This is important not only during initial training but also for continuing professional development. This is beginning to be acted on and there are many conferences now available that are jointly organised by Health and Education. These are publicised to a variety of agencies including service user organisation and the voluntary sector.
9.	Strategies to support team commitment.
Commitment from individuals are crucial to the success of collaborative endeavours.  Existing friendships are helpful as are opportunities to socialise and work together but these may not be sustainable. For effective working there needs to be systems that encourage team and individual commitment to this way of working. This can involve using existing relationships and enthusiasm to establish multi-agency support groups with a particular focus.
10.	Effective and appropriate communication.
Organisations stand or fall on good communication. Agreed systems need to be in place to describe when, by whom and to whom, information is communicated. It may be necessary to have a sub-group to look at how to develop, embed and sustain effective communication.
11.	A suitable location for delivery.
This may involve co-location where teams have a dedicated base, research suggests that this enhances close working relationships. Service users are more aware of the existence of the team. They are particularly effective if they can provide private, comfortable space for therapeutic work with children, young people and families.
The research from “Sure Start” www.surestart.gov.uk (​http:​/​​/​www.surestart.gov.uk​) suggests that co-location provides a supportive base from which to deliver services including outreach service. In “Virtual” teams, staff remain within their agency base but make a formal commitment to be part of a multi-agency team. Research suggests that teams themselves prefer to share a dedicated team base. Sharing a base allows face-to face contact where informal contact can promote team building and maintenance.
While we can identify the factors associated with effective multi-agency working, we are aware that multiple needs requiring integrated services need to be co-ordinated by a lead professional. ‘Lead Professional Good Practice Guidance’ has been published (July 2005) which sets out a framework of responsibilities, skills and knowledge necessary to carry out this role. The challenge to leaders in behaviour and attendance especially those in BESD settings, is how to seize the initiative in working with this agenda. These materials will help you identify and develop your leadership skills.
Activity 1 – Resource A
Multi-agency chart
Agency	Most relevant outcome














As you work through this activity you may discover that almost all agencies should be aiming to cover all of the five outcomes. In view of this you might find it helpful to select the two most relevant outcomes for each agency to work towards. (‘Doing what they do best’)

Activity 1 – Resource B

Every Child Matters – Outcomes framework

Outcomes 	Aims
Being healthy	Children and young people are: physically healthymentally and emotionally healthysexually healthyhave healthy lifestyleschoose not to take illegal drugs.
Staying safe	Children and young people are: safe from maltreatment, neglect, violence and sexual exploitationsafe from accidental injury and deathsafe from bullying and discriminationsafe from crime and anti-social behaviour in and out of schoolhave security and stability and are cared for.
Enjoying and achieving 	Children and young people are: ready for schoolattend and enjoy schoolachieve stretching national educational standards at primary schoolachieve personal and social development and enjoy recreationachieve stretching national educational standards at secondary school.
Making a positive contribution	Children and young people engage in decision-making and support the community and environmentengage in law-abiding and positive behaviour in and out of schooldevelop positive relationships and choose not to bully and discriminatedevelop self-confidence and successfully deal with significant life changes and challengesdevelop enterprising behaviour.
Achieving economic well-being	Children and young people: engage in further education, employment or training on leaving schoolare ready for employmentlive in decent homes and sustainable communitieshave access to transport and material goodslive in households free from low-income.


Activity 2 – Resource A

An experience of successful multi-agency working 

 An experience of successful multi-agency working, taken from TOMLINSON, K. (2003). Effective Interagency Working	Totalticks
Full strategic and operational commitment to collaboration	
Awareness of differing aims and values whilst working towards a common goal	
Involvement of all the relevant parties including children, young people and carers	
Clear roles and responsibilities for individuals and agencies involved	
Flexible and innovative mechanisms	
Supportive and committed management of staff	
Systems for collecting, sharing and analysing data	
Joint training	
Strategies to support team commitment	
Effective and appropriate communication	






Activity 2 – Resource B

Good practice for effective multi-agency working

Good Practice for Effective Interagency Working taken from TOMLINSON, K. (2003). Effective Interagency Working	Total ticks
Full strategic and operational commitment to collaboration	
Awareness of differing aims and values whilst working towards a common goal	
Involvement of all the relevant parties including children, young people and carers	
Clear roles and responsibilities for individuals and agencies involved	
Flexible and innovative mechanisms	
Supportive and committed management of staff	
Systems for collecting, sharing and analysing data	
Joint training	
Strategies to support team commitment	
Effective and appropriate communication	
A suitable location for delivery	
Activity 3 – Resource A

Definitions and models of multi-agency working


Definitions, key concepts and developments
Terms such as multi-agency, interagency, multidisciplinary, inter-professional may be used interchangeably in the literature. They actually refer to a range of structures approaches and rationales.  It is therefore useful to consider in greater detail the language being used in the literature, Government guidance documents and research.
‘Multi-agency’:
In this Summary, Multi-agency refers to any activity where practitioners from more than one agency working together.  Effective multi-agency working implies joint planning and the delivery of a coordinated service that is responsive to the clients changing needs. In reality multi-agency working may involve any of the following; information sharing, serial involvement, concurrent involvement, replication of services or networking. As a leader in behaviour and attendance you may find yourself engaged in any of these activities.
‘Joined-up working’:
This term is enshrined in policy as a desirable means of delivering co-ordinated services across a range of services to address “joined up problems”.
‘Multi-disciplinary’:
Refers to teams made up of professionals from different professional groups.
‘Co-located teams’
Where teams have a dedicated base, research suggests that this enhances close working relationships.  Service users are more aware of the existence of the team.  They are particularly effective if they can provide private, comfortable space for therapeutic work with children, young people and families.
“SureStart” provides examples of co-located services.  The research from “SureStart suggests that co-location provides a supportive base from which to deliver services including outreach services. 
‘Virtual teams’
Staff remain within their agency base but make a formal commitment to be part of a multi-agency team. Research suggests that teams themselves prefer to share a dedicated team base. Sharing a base allows face-to face contact where informal contact can promote team building and maintenance.
‘Lead professional role’:




‘Knotworking’ is a way of working described in ‘Learning in and for Interagency Working’, a project that seeks to set up a reciprocal flow of knowledge between researchers and practitioners. The knotworker is the person who ties the services in to the child or young person at a particular stage in their growth and development. Knotworking may involve crossing professional barriers within or between services in order to secure the most positive outcome for the child or young person at that time. It is more precise than the Lead Professional role in that it has a more strategic element to it. Children and young peoples needs are dynamic and this tying in may be done by different workers at different times, dependent on those needs. Knotworkers could be any person in a supporting role or a parent or the young person themselves.
‘Personalised intensive support’
This is described in the DCSF Document “Youth Matters” as a proposal to address key challenge to be met through services aiming to meet young people’s needs in order to help them to achieve the five outcomes from “Every Child Matters”. This could be conceptualised as the support tied in through a Knotworker or lead professional.  
‘Common Assessment Framework (CAF):’
This is described within Statutory Guidance documents as holistic and child centred. It will take account of a range of possible needs including health, education and social care. It will reflect understanding of a child’s family, community, culture and educational setting regardless of the professional background of the assessor.
‘Information sharing’
The government has made a range of materials available to support agencies and practitioners on information sharing. (http://www.everychildmatters.gov.uk/deliveringservices/informationsharing/)
‘Childrens’ Centres’
These offer integrated services to children under five years and their families. Schools including BESD settings will be expected to work with Children’s Trusts through co-operation arrangements.
‘Extended schools’
These provide integrated services to children of school age and their families beyond the school day. Extended schools could be sited within specialist provision for BESD.
‘BEST’ and ‘MAST’
Behaviour Education Support Teams (BEST) were developed through the Behaviour Improvement Programme. They seek to deliver integrated services to children and young people at risk of social exclusion. The research suggests that they are most successful when co-located within the community. They are very often sited within schools but this can limit accessibility to other schools or potential clients within the community. Multi-Agency Support Teams (MAST) also provide integrated services very often from community bases. As the name suggests, the initiative arises from multi-agency co-operation at a strategic level rather than a temporary Education led funding stream.

Intersessional Activity 1 – Resource A

Multi-agency tracking grid


















Give a brief summary of the agency you are involved in	
What are the aims of your organisation?	
What is (or which aspects) are going well in your view?	
How do you know that things are going well?	
What are the barriers to successful working	
How can these be overcome?	
What would make meetings with our setting worthwhile for you?	
How will you know if you have achieved this?	
Would you like to ask me anything about my organisation?	






For use within the session
Tomlinson, K. (2003). Effective Interagency Working: a Review of the Literature and Examples from Practice (LGA Research Report 40). Slough: NFER.
For use within the session
Atkinson, M,. Wilkin A., Stott A., Doherty P., and Kinder K., (2002)”multi-Agency Working: A Detailed Study (LGE Research Report 26) Slough: NFER
Daniels, H. (2002), “Cultural Historical Activity Theory and Professional Learning” 
University of Birmingham, School of Education. www.education.bham.ac.uk/research/proj/liw/default.htm (​http:​/​​/​www.education.bham.ac.uk​/​research​/​proj​/​liw​/​default.htm​)
Data Protection Act 1998
Dyson A., Millward A and Todd L. (2002) “A Study of Extended Schools Demonstration Projects (Research Report 381) London: DfES
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Mortimer, H., (2001) “Special Needs and Early Years Provision”. London: Continuum.
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The Children Act 2004  ISBN 0 10 5431044.  
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Links to national materials

Secondary behaviour and attendance - Resources and publications
www.standards.gov/publications/ks3/ (​http:​/​​/​www.standards.gov​/​publications​/​ks3​/​​)
DfES 0392-2003  Core day 1
These materials are designed for schools to use, supported by Behaviour and Attendance Consultants. They cover sessions on
	Reviewing a behaviour and attendance policy 
	Implementing a behaviour and attendance policy 
	The audit for secondary and middle schools, and 
	Effective classroom teaching
A booklet containing policy advice for headteachers, behaviour and attendance leaders and consultants and LEA support services is also available.
DfES 0055-2004 Core day 2
These materials are designed for schools to use, supported by Behaviour and Attendance Consultants. They cover sessions on
	Focusing on solutions
	Developing staff skills to support pupils
	Creating a positive whole school climate
	Meeting specific staff training needs using development materials
These four sessions follow a particular sequence but can be taken out of context and used separately as training units. It is intended that all schools will deliver the first three sessions. Schools can differentiate to meet their needs by selecting the most appropriate tasks and exploring some of the key ideas in the session.
DfES 0020-2004 Core day 3
Monitoring whole school practice to promote positive behaviour and attendance.
Monitoring is an essential element in the school improvement cycle. Regular monitoring helps to measure the ongoing effectiveness of the post-audit improvement plan. It also promotes development at both operational and strategic levels by identifying trends and patterns in behaviour and attendance. If the monitoring process is well designed, it will identify the causes underpinning trends.  This helps schools to be accurate in addressing issues and responding to post audit trends. They can also redirect staff training, selecting the most appropriate training pedagogy to engage all staff in responding at an early stage to emerging trends
DfES 0180-2005  Core day 4 




- Guidance for senior leaders
- Self-study materials that build on the healthy schools framework, as outlined in the 	document
- Promoting emotional health and well-being through the national healthy school standard (NHSS, 2004) http://www.hda.nhs.uk/Documents/promoting_health_wellbeing.pdf available (​http:​/​​/​www.hda.nhs.uk​/​Documents​/​promoting_health_wellbeing.pdf%20available​) to download from the NHS Health Development Agency (HDA) website
The activities in the self-study materials included in this pack follow a process that will help schools develop their knowledge, understanding and application of an emotionally healthy school, building on existing good practice.
DfES 0449-2004  Electronic Audit
An audit to help schools recognise their good practice and build on it, as well as focus on those areas which warrant further attention. 
Behaviour and attendance toolkit units
These toolkit units provide consultants and schools with a comprehensive resource that supports post audit action plans.   
The intention is to build on existing good practice and support development activity. 
The final versions of all units in CD format are available to order separately.
DfES 1260-2005	Unit one	Leadership and management
DfES 1266-2005	Unit ten	Links with partners and other agencies
Secondary SEAL
Secondary SEAL includes a Guidance booklet, CD and website.  The CD and website include a comprehensive set of staff development materials, including further readings and suggestions for staff development, and learning resources for use with pupils in year 7.  Secondary SEAL will be available to order or obtain on-line from Spring 2007.
Primary Behaviour and Attendance - Resources and publications
Excellence and Enjoyment:
Improving behaviour and attendance… improving learning
www.standards.dfes.gov.uk/primary/publications/ (​http:​/​​/​www.standards.dfes.gov.uk​/​primary​/​publications​/​​)
DfES 0110-2005 Kit - Social and emotional aspects of learning (SEAL)
The SEAL resource provides a framework for explicitly promoting social, emotional and behavioural skills, with built-in progression for each year group within a school.
The resource is designed to facilitate a systematic and spiral approach to learning. It should be seen as a stimulus or starting point, rather than a finished product.
It is hoped that it will provide structured support to the creativity and initiative of schools who use the materials. 
The materials include:
	A guidance booklet 
	A 'Getting started’ poster 
	A whole-school resource with photo-cards. 
Seven sets of thematic materials that each have: 
	An assembly and overview 
	A Red set booklet – for the Foundation Stage 
	A Blue set booklet – for Years 1 and 2 
	A Yellow set booklet – for Years 3 and 4 
	A Green set booklet – for Years 5 and 6. 
In addition there are booklets that contain materials for all seven themes: 
	Purple set booklets – activities for exploring the theme in the staff room 
	Gold set booklets – family activities 
	Silver set booklets – small-group activities (Years 1 and 2). 
Staff development – These consist of ideas for whole school sessions and are appropriate for staff meetings or in-service training days. The materials are organised under the headings used in the electronic audits. These are:
	Leadership and management
	Whole-school ethos and framework
	School organisational factors and the management and deployment of resources
	Continuing to improve the quality of teaching and learning through classroom-level factors
	Pupil support systems
	Staff development and support
The staff development materials mentioned above are as follows:
Working with colleagues on behaviour issues
The emotional aspects of professional development on behaviour management issues
Working with staff with varied attitudes, beliefs and experience
Planning your delivery – structuring a session and identifying potential ‘hotspots’
Meeting your responsibilities and maintaining the focus
Focusing on solutions: a positive approach to managing behaviour
Building on success
Exception finding: when is success being experienced and how can we build on this?
Preferred futures
Rating scales: where are we now and how close are we to our desired solution?
School self-evaluation: behaviour and attendance	
An initial self-review
Exploring the in-depth audit tools
What’s in it for us?
Planning next steps
Attendance and punctuality 
The impact of poor attendance and punctuality on achievement
Registration
Using attendance data
Improving attendance and punctuality – sharing good practice
Attendance teamwork
Playtimes and lunchtimes 
Playtimes and lunchtimes in the context of the whole-school behaviour policy
Staff development and support 
Helping children take responsibility for the playground/lunchtime culture
Practical strategies for improving playtimes and lunchtimes
Positive behaviour and the learning environment 
Influencing the environment
Exploring how the environment can promote behaviour for learning
Evaluating the physical environment
Effective lessons and behaviour for learning 
Key factors in lesson planning and delivery which can influence children’s behaviour
Using lesson structures to promote positive behaviour
The importance of classroom routines
Exploring ways to teaching the behaviours needed for learning
Setting expectations and teaching positive behaviour
Rights and responsibilities
Setting expectations and teaching the behaviour that you want to see
Developing a classroom behaviour plan
Consequences 
Exploring beliefs about rewards and sanctions
The use of consequences to promote positive behaviour and reduce unwanted behaviour
Whole-class positive consequences schemes
The use of negative consequences
Responding effectively when children show inappropriate behaviour
Principles for using consequences for inappropriate behaviour
Ensuring win-win outcomes
Using more intrusive consequences and involving school-based support
Understanding behaviour 
How patterns of behaviour develop
A way of looking at behaviour in the classroom: the ABC model
The influence of group dynamics on children’s behaviour
Relationships in the classroom 
The importance of establishing positive relationships with all pupils
Building relationships where it is more difficult
The ‘relationship bank’ – building relationships with those hardest to reach
Building a classroom community
The importance of emotions in the classroom 
Exploring why it is important to understand emotions in the classroom
Four key concepts and ideas about emotions
Implications for school and classroom planning
Classroom communication
Introduction: types of communication
Barriers to effective communication
Communication that can create or reinforce negative behaviour
Communication that promotes positive behaviour
Optional additional activities: transparent communication, ‘I message’
Conflict and confrontation 
What lies behind behaviour?
The processes involved in conflict and confrontation
Strategies for reducing conflict and confrontation in the classroom
Optional additional activities: the assertive teacher





Involving children in making the decision to change their behaviour
Involving children in agreeing goals for change
Supporting change
Working with parents and carers 
Understanding parent-teacher relationships 
Barriers to effective partnership with parents and carers
Communication and problem solving
Reference number for all the above is DfES 1732-2005CDO-EN 
School self-evaluation and staff development
This CD-Rom provides a range of tools for primary schools and local authority staff to use in their work to promote positive behaviour and regular attendance.  Materials include The initial 
review, In-depth audits, Behaviour in the classroom: a course for newly qualified teachers and the staff development materials listed above.
DfES 0101-2004 Kit – Leading on behaviour: a handbook for leading teachers
The aim of these materials is to help leading teachers reflect on their practice and make explicit to colleagues those elements that promote positive behaviour. 
Exploring the role of the leading behaviour teacher and identifying 
personal strengths in   behaviour management
A structure for understanding how we promote positive behaviour and regular attendance
Supporting colleagues in professional change
Skills, strategies and techniques for promoting change
Future publications - Primary
Excellence and Enjoyment: solution focused specialist coaching.  
Improving behaviour and attendance… improving learning.  (DVD)
Excellent and enjoyment: social and emotional aspects of learning: 
small group work to develop children’s social emotional and behavioural skills (DVD)
KS2 intervention group work (web only)
Family learning SEAL programme for parents / carers (web only)
SEAL assemblies one to six (web only)
Other relevant materials:
Introductory training for school support staff 
Behaviour management
Self-study materials for supply teachers
Classroom and behaviour management
Available from TeacherNet as downloads  www.teachernet.gov.uk/publications/supplyteachers  
Behaviour management module 
– Induction training for teaching assistants in primary schools 
Strategies and approaches for positive behaviour management
Effective practice in action
Behaviour management module 
– Induction training for teaching assistants in secondary schools 
Strategies and approaches for positive behaviour management
Behaviour management in action
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